
7/14/22

1

1 2

3 4

5 6



7/14/22

2

7 8

9 10

Gender
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Decrease in 
behavioural and 

emotional problems 
with age

21.05.15
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Main goals
• To investigate how school staff experience the 

behaviour of children with SMS in school, and 
how do they cope working with these children? 

• To explore the experiences of how the school staff 
handle the challenging behaviours in students with 
Smith-Magenis syndrome.
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Q methodology 
steps

• 1. To define the concourse

• 2. To develop and create the Q-set

• 3. Define the P-set

• 4. The Q-sorting process – with
extended questions

• 5. Analyses: Q factor analyses 

• and analyse comments

19

The Q 
sorting
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Results study 1 
Factor 1:

“Managing 
challenging 
aggressive and 
self-injury 
behaviour in 
school”

“When he gets angry, he can boycott, 
destroy for others, scream, yell, lay 
down on the ground, bite, spit, 
scratch, kick and hit. He is doing this 
towards himself, but mostly towards 
us adults and very rarely towards 
other students”
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Factor 1 – positive and negative side of the grid

• 30. Working with the student is 
challenging in a good way (+5)*

• 36. It is positive to work with the student 
(+5)                   

• 6. The student self-injures by hitting, 
scratching, or biting (+4)* 

• 7. The student self-stimulates or has 
repetitive behaviour (spins or pushes on 
things repeatedly or asks the same 
questions repeatedly) (+4)   

• 38. I know what to do if the student 
displays challenging behaviour (+4)* 

• 1. The student has a mature emotional 
development (behaves similar to other 
people his/her own age) (-4)

• 39. I think it is scary when the student 
gets angry or loses control (-4)*

• 9. Sometimes, I am really tired of my 
job (-4)*

• 19. I have not experienced the student 
getting angry at school (-5)*

• 27. The student never gets angry with 
screaming, kicking and hitting (-5)* 
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Results
• Factor 2:

• “Struggling with intense 
non-physical challenging 
behaviour in school”

“I experience this student as very 

intense, talks all the time and picks 

on everything if he is allowed to.
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• 20. The student can be experienced as 
very intense (+5)

•
• 37. The student demands constant 

attention (+5)
•
• 21. The student knows which “buttons” 

to push (+4)
•
• 36. It is positive to work with the 

student (+4)
•
• 14. I think it is demanding to be alone 

with the student (+4)

Factor 2 – positive and negative side of the grid

26. The student works with and concentrates on academic work over 
time (-4)
2. The student often sits quietly by 
him/herself (-4)
15. The student has good impulse 
control (-4)
1. The student has a mature emotional 
development (behaves similar to other 
people his/her own age) (-5)
31. The student is not preoccupied 
with adults (-5)
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Results

• Consensus:

• Positive to work with these 
students

• Know what to do when 
challenging behaviours occurs

• Hard to explain to other staff 
about the student and how to 
handle the behaviour

21.05.15
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Results study 2

Factor 1 – in 
control

Factor 2 -
strugglers

Factor 3 –
strugglers 
relying on 
parents

Factor 4 –
support 
dependent

I know what to do in 
the different 

situations, and I 
mostly know what 

sets of the 
behaviours.

T h e  b eh a v io u rs a re  th e  m o st 
ch a llen g in g  reg a rd in g  

w o rkin g  w ith  th is  stu d en t. 
T h ere  is  a  lo t o f p la n n in g  a n d  
a d a p ta tio n  b eh in d  every  d a y  
w ith  th is  stu d en t, a n d  still it  

m a y  en d  u p  w ith  ch a llen g in g  
b eh a v io u rs.

I am having a good dialog 
with the parents. They 

know their child the best. 
We can discuss solutions 

and challenges.

W e h a ve  g o tten  c lo se  a n d  
g o o d  g u id a n ce  a n d  fo llo w  u p  
fro m  th e  h a b ilita tio n  cen tre . 
T h ey  h a ve  b een  a va ila b le  fo r 
a n y  q u estio n s, extra  v is its  e tc  

w h en  n eed  b eca u se  o f 
in crea se  in  ch a llen g in g  

b eh a v io u rs.

A lot of the time at 
school are used for 

breaks, rewards, 
acting out, 

repetition, slower 
progressions etc.
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Results
• Consensus:

• Being proactive – plan 
ahead

• The need for structure to 
prevent challenging 
behaviours

• Lack of focus on academic 
work 21.05.15
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Conclusion
• There has to be a greater emphasize on 

education, advising and supporting 
teachers work with non-physical 
challenging behaviour aspects of teaching 
children with SMS, in addition to the focus 
on challenging aggressive behaviour. 

• To be in control and feel safe when working 
with student with SMS, school staff seems 
to be dependent on support from the 
school’s leadership and colleagues, in 
addition to cooperation with parents. 

• There seems to be more focus on 
challenging behaviours than focus on 
academic work with students with SMS
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